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I.

Summary

Colleges and universities have an important role to play in providing safe, positive learning
environments and supportive and welcoming spaces for all students and employees regardless of
immigration status. The stakes are now higher than ever for undocumented students, hereafter called
UndocuScholars, and it is critical that Sacramento City College (SCC) administrators, faculty, and
students work proactively to increase access and success for these students. Embedding UndocuScholar
student support in the culture and practices of an institution requires broad partnerships that span both
the campus and off-campus communities. SCC has an obligation to ensure that undocumented
populations are treated fairly and with respect and dignity. It must also play an important role in
safeguarding the human rights of its UndocuScholars and employees. Central to that role, SCC can and
should articulate explicit, measurable goals to serve immigrant and refugee students and incorporate
these goals as part of the college’s overall strategic plan, backed up with resources and on the ground
actions to make these strategies work.
The needs of UndocuScholars in higher education have a long history of underfunding on all levels:
federal, state, and local. This underinvestment, however, can be overcome through an institutional
commitment to providing equal educational rights to all students, regardless of immigration status.
Plyler v. Doe, the U.S. Supreme Court decision, gave undocumented students the right to a K-12
education based on the equal protection clause of the 14th amendment. In that decision, the court
noted: “The deprivation [p203] of public education is not like the deprivation of some other
governmental benefit. Public education has a pivotal role in maintaining the fabric of our society and in
sustaining our political and cultural heritage; the deprivation of education takes an inestimable toll on
the social, economic, intellectual, and psychological wellbeing of the individual, and poses an obstacle to
individual achievement .”1 SCC, with its commitment to serving a diverse population and providing
educational opportunities to all students regardless of immigration status, too can provide the same
equal educational guarantees to its UndocuScholars as outlined in Plyler v. Doe. It should not take a
Supreme Court decision for SCC to act. Education transforms lives. Through policies and resources
acknowledging that education is a right not a privilege, regardless of immigration status, SCC can more
fully enact its mission and values statement.
The purpose of this report is to respond to a direct administrative request to explore and report on
initial steps to develop a solution-focused service model for UndocuScholars attending SCC. Under this
model UndocuScholars, identified by the California Dream Act, Deferred Action for Childhood Arrivals
(DACA), refugees, Temporary Protected Status (TPS) and self-identified undocumented students who
lack formal status through other means, would receive direct communication and support from SCC
from the point of admission all the way to graduation and/or transfer to another institution. The report
provides an overview of what it means to live undocumented in the United States today, demographic
information and barriers and obstacles faced by UndocuScholars. Findings and recommended actions
are based on a review of the web pages and interviews with faculty and staff. The report ends with a
listing of programs and services to deepen and extend existing support programs to enhance the success
of UndocuScholars.
1

Plyler v. Doe. Legal Information Institute (LII). https://www.law.cornell.edu/supremecourt/text/457/202
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II.

FORWARD
HOW AN UNDOCUMENTED IMMIGRANT LOOKS AT AMERICA by
Praise Odigie
You ever ran for miles and miles to reach your destination
And realized that you didn't have the key
You refused to give up
You knocked until your knuckles bled And kept
knocking And knocking and knocking
hoping someone was listening
Hoping someone was there
Hoping you'd knock so hard you'd eventually break down the wall of
indifference that lay ice cold over their conscience
There is something life changing about the moment
When you realize that are no other options
There are no spare keys for the undocumented immigrant
And so you raise your tired knuckles
And you knock you knock and you knock
Hoping that someday
Someone will be kind enough to open the door

The stakes are now higher than ever for UndocuScholars, and their families as the Trump administration
has significantly hardened immigration policies. Trump’s campaign rhetoric was fueled by hate speech
and threats against immigrants and refugees, many of whom came to this country in search of safety
and a better life for themselves and their families. Today, immigration agents can detain and deport
undocumented immigrants charged with or convicted of any criminal offense, even minor so-called
“crimes” such as having crossed the border illegally. Trump’s policies, which call for rounding up
millions of undocumented individuals, have instilled great fear in our immigrant communities across the
nation, including students and faculty on college and university campuses. During the first three months
of the Trump administration, figures released by Immigration and Customs Enforcement (ICE) showed
that arrests of undocumented immigrants increased by 38% compared to the same period last year.
Over half of those arrests included undocumented immigrants without criminal records.
Additionally, existing policies denying immigrants the same due process and access to court hearings as
citizens, fly in the face of fairness and the constitutional rights accorded to all, regardless of immigration
status. As the ACLU has noted, “In decisions spanning more than a century, the U.S. Supreme Court has
ruled that the Constitution's guarantees apply to every person within U.S. borders, including ‘aliens
whose presence in this country is unlawful.’…But once here, even undocumented immigrants have the

4

right to freedom of speech and religion, the right to be treated fairly, the right to privacy, and the other
fundamental rights U.S. citizens enjoy.”2
Many UndocuScholars are closely monitoring local, state, and national legislation as it deeply impacts
their ability to succeed in the nation’s educational institutions, particularly in California where the
largest number of undocumented immigrants reside. California has become a model for increasing
access to college and securing protections from negative immigration policies with the passage of state
bills such as AB 540/AB 2000, the California DREAM Act (AB 130 and AB 131), and SB 1210 (see Appendix
F). In addition, SB 54 (Law Enforcement Sharing Data/Clear Values Act), sponsored by Senator De León
and currently in the legislature, would “prohibit state and local law enforcement agencies, including
school police and security departments, from using resources to investigate, interrogate, detain, detect,
or arrest persons for immigration enforcement purposes, as specified”
(https://legiscan.com/CA/text/SB54/2017).
Locally, the City of Sacramento has been a Sanctuary City since 1985 and reaffirmed its commitment to
immigrants in May 2017 by setting aside up to $300,000 for a network of legal, education, and
faithbased nonprofit groups to help residents with immigration issues, including advice on how to
protect and support children if parents are deported as well as “know your rights” workshops. As
Councilman Eric Guerra, noted, “The reality is there is a lot of fear. We can alleviate that fear.” While
this action was positively endorsed by DREAMers, students who are undocumented and are also part of
the DREAM Act movement, the arrest of three DREAMers in Portland, Oregon in March 2017 has raised
fears that the Trump administration is targeting Sanctuary Cities with crackdowns on undocumented
communities, making the need for safe places and policies on college campuses even more relevant.
Federally, proposed legislation providing pathways to legalization in immigration reform have also been
closely linked with the educational attainment of UndocuScholars. The most recently proposed
immigration bill supporting DREAMers is The DREAM (Development, Relief and Education of Alien
Minors) Act of 2017. It was introduced on July 20, 2017 by Senators Lindsey Graham (R-SC), Dick Durbin
(D-IL), Jeff Flake (R-AZ), and Chuck Schumer (D-NY). This new version of the Dream Act grants legal
status to immigrants who came to this country under the age of 18 and who meet other requirements
(see Appendix A). If passed, this legislation offers a route to permanent legal status and citizenship for
over a million-undocumented immigrant youth. This Act would allow current, former, and future
UndocuScholar high-school graduates a pathway to U.S. citizenship through college or the armed
services and would protect DACA recipients should DACA be rescinded. This Act also specifically states
that, “Individuals who were granted DACA or who have been granted conditional permanent resident
status shall not be referred to ICE, Customs and Border Protection (CBP), or their designee.” If this bill
passes, it will safeguard many UndocuScholars, provide them with a pathway to citizenship, and secure
access to equitable and excellent educational opportunities. Other bills in Congress to help DREAMers
are the Bridge Act (HR 496 – providing provisional protected presence to qualified individuals who came
to the United States as children) and the American Hope Act of 2017 [allows DACA beneficiaries and
other immigrant youth to apply for Conditional Permanent Resident (CPR) Status, Subsequent Lawful
Permanent Resident (LPR) status, and ultimately citizenship].

2

The Rights of Immigrants - ACLU Position Paper. https://www.aclu.org/other/rights-immigrants-aclu-positionpaper
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Citizenship will give UndocuScholars full legal rights, creating more certainty in their lives as they will no
longer be barred from the traditional paths of upward mobility, including the ability to work legally.
Along with the stability created for UndocuScholars through citizenship comes the ability to be eligible
for educational and job training opportunities from their employers. Research has shown that
employers that build a strong foundation for economic success and shared prosperity invest in
strategies that enable their employees to be more productive, including education and job training.
Investing in employees this way not only expands economic opportunity for individuals, but also helps to
strengthen the overall state economy. Better trained and educated UndocuScholars with legal status
will be able to obtain better jobs, earn more, and with those increases, pay more income and sales
taxes. As research has shown, legalized workers earn more than undocumented workers. By legalizing
the immigrant population, the nation’s GDP would grow by $1.5 trillion and the tax gains would be
between $4.5 billion and $5.4 billion in the first three years, as demonstrated by UCLA Professor Raúl
Hinojosa-Ojeda’s research.3
Along with legislation and state actions, colleges have an important role to play in providing safe,
positive learning environments and supportive and welcoming spaces for all students and employees,
regardless of immigration status. The stakes are now higher than ever for UndocuScholars, and it is
critical that Sacramento City College (SCC) administrators, faculty, and students work proactively to
increase access and success for these students. Embedding UndocuScholar student support in the
culture and practices of an institution requires broad partnerships that span both the campus and
offcampus communities. SCC has an obligation to ensure that undocumented populations are treated
fairly and with respect and dignity. It must also play an important role in safeguarding the human rights
of its undocumented students and employees. Central to that role, SCC can and should articulate
explicit, measurable goals to serve immigrant and refugee students and incorporate these goals as part
of the college’s overall strategic plan, backed up with resources and on the ground actions to make
these strategies work. Educational equity for UndocuScholars is an ongoing civil rights issue. The time to
act is now! The time to “open the door” for UndocuScholars is now!

3

Fitz, M., Wolgin P.E., Oakford, P. (February 8, 2013). Immigrants are Makers, Not Takers.
(https://www.americanprogress.org/issues/immigration/news/2013/02/08/52377/immigrants-are-makers-nottakers/
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II.

INTRODUCTION

A. About the Report
The purpose of this report is to respond to a direct administrative request to explore and report on
initial steps to develop a solution-focused service model for UndocuScholars attending Sacramento
City College. Under this model, UndocuScholars, identified by the California Dream Act, Deferred
Action for Childhood Arrivals (DACA), Temporary Protected Status (TPS), refugees, and those who
self-identify as undocumented but who lack formal status through other means, would receive
direct communication and support from their point of admission all the way to their transfer and/or
graduation.
Twenty faculty, staff, and students were interviewed for this report. In addition, a content review of
the college’s relevant online web pages and the equity report was completed.
B. Goals
The two main goals of this project were to:
1.

Identity existing practices at SCC regarding UndocuScholars; and

2.

Identify and articulate the issues and needs of UndocuScholars and make recommendations for
campus initiatives to support them in best achieving their goals while recognizing existing legal
strictures.

III.

DEMOGRAPHICS

More than 10 million immigrants call California home and they come from many countries, including
Mexico (4.3 million), China (914,000), Philippines (859,000), India (581,000) and Vietnam (507,000).
Approximately 5 million of California’s immigrants are citizens with another 2.2 million eligible for
naturalization. Nationwide, the Pew Research Center estimates that by 2050 one in five Americans
will be foreign born and more than one-third of school-age children under 17 will be either an
immigrant or the child of at least one parent who is an immigrant. 4 These projections will
dramatically impact the number of immigrants attending California’s educational institutions.
California is home to 20% of the nation’s undocumented immigrant population, approximately 10 million
residents. One in 13 are undocumented, approximately 2 million individuals.

4

Passel, Jeffrey S. and D’Vera Cohn. Pew Research Center, Social and Demographic Trends. U.S. Population Projections:

2005 – 2050, Report. Washington, D.C. Pew Research Center, February 22, 2008.
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http://assets.pewresearch.org/wp-content/uploads/sites/7/reports/85.pdf
California has the largest number of UndocuScholars graduating from college annually. However,
the number graduating is relatively small and colleges and universities need to do more to outreach
to and support students.

Ed Trust West Digital ToolKit

IV.

BARRIERS AND OBSTACLES

Undocumented youth have low high school completion rates, even though they are entitled to a free
public education in primary and secondary schools because of the 1982 Plyer v. Doe U.S. Supreme
Court Ruling. Approximately 47 percent of undocumented adults, aged 25 to 64, have less than a
high school education, compared with eight percent of U.S. residents (the Pew Research Center)4.
Only 27% of undocumented immigrants between the ages of 25-64 have finished high school.
Although approximately 65,000 undocumented students graduate from high school each year, only
4

Passel, J.S. and Cohn, D. (2009). A Portrait of Unauthorized Immigrants in the United States. Washington,

DC: Pew Hispanic Center. http://www.pewhispanic.org/2009/04/14/a
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5 to 10 percent go on to college and only about 1 to 3 percent obtain a college degree (see Appendix
C: Ed Trust West Digital Toolkit).

UndocuScholars face many challenges both financial and psychological. One of the most serious
barriers for college bound students is financial aid as they are not eligible for federal aid and most
families live in poverty. Their low rates of attendance and success at high schools and colleges is not
surprising given that approximately 40% of undocumented youth live below the poverty level and
the average income of undocumented families is 40% lower than legal immigrant families as well as
native-born families5. The parents of undocumented youth often have low levels of education,
which negatively impacts their ability to attend and graduate from college. In addition, due to fears
of deportation, especially today, many immigrant families receive little outside assistance and/or
support to alleviate their anxiety and stress, which further aggravates the ability of UndocuScholars
to persist in colleges.
UndocuScholars also face many risks in disclosing their undocumented status and have been the
victims of microaggressions from fellow students and at times, even faculty and staff. These actions
can take the form of hate speech, insults, and demeaning messages about their status which
contributes to their high levels of stress and anxiety. A 2014 study from the Institute for
Immigration, Globalization and Education at UCLA, documented that UndocuScholar males (28.5%)
and females (36.7%) reported high levels of anxiety, above the clinical cut-off for generalized anxiety

5

Passel, J.S. (2005). Estimates of the Size and Characteristics of the Undocumented Population. Washington, DC:

Pew Hispanic Center
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disorder. 6 Interestingly, 90% of DACA students, who typically are able to be more open about their
immigration status, reported being worried about the deportations of their families and friends as
compared to about 70% of non-DACA recipients.
It is critical that colleges and universities work to reduce the stresses experienced by
UndocuScholars by recognizing the barriers that prevent students either from applying to
community colleges or succeeding once they have enrolled. Finances, fear of deportation, and
marginalization weigh heavily on UndocuScholars. Students who receive counseling from
culturallycompetent professionals trained to recognize and work with the psychosocial experiences
of UndocuScholars report doing better in school. For many UndocuScholars, it is the first time they
have been able to talk about their undocumented status in a safe space. Through these types of
experiences, UndocuScholars learn to trust others and to share their feelings of despair as well as
hope. Colleges can also provide workshops led by student-peer counselors to provide both
information on overcoming the barriers experienced by UndocuScholars and a place to safely
network with others.
V.

FINDINGS & RECOMMENDED ACTIONS (based on web page review and interviews with
faculty and staff)

A. Institutional Support
The letter from the Interim President, Michael Poindexter
(http://www.scc.losrios.edu/dreamers/letters-of-support/letter-from-scc-interim-president)
demonstrated a commitment and support for UndocuScholars: “As your Interim College President, I
wanted to write each of you to affirm our unwavering commitment to you and your educational
aspirations. Sacramento City College (SCC) has proudly recruited and provided education with
excellence to our undocumented student community in the past and will continue to do so in the
future.” This endorsement reflects the college’s commitment to embrace, welcome, and
acknowledge UndocuScholars and is an important statement for UndocuScholars to see prominently
displayed. Action: It is also important to recognize and acknowledge the diversity of the
UndocuScholars community, add a sentence to this letter: “UndocuScholars/undocumented students
of all ethnicities and nationalities have a safe space at Sacramento City College.”
B. Campus Mission Statement
“Sacramento City College is an open-access, comprehensive community college, serving a diverse
student population. We provide a wide range of educational opportunities and support services
designed to foster the success of all students seeking transfer, career advancement, Associate
degree and certificate attainment, basic skills development, and personal enrichment. Our
commitment to continuous improvement through outcome-guided assessment, planning, and
evaluation promotes student learning. Through these efforts, we contribute to the intellectual,
cultural, and economic vitality of the community.” Action: Define diversity specfically. Add to the
second sentence after success of all students the language “regardless of economic standing, race,
6

In the Shadows of the Ivory Tower (2014). UndocuScholars Project. UCLA: Institute for Immigration,
Globalization and Education. http://www.UndocuScholars.org/UndocuScholars-report.html
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ethnicity, gender identity, sexual orientation, religious beliefs, immigration status, disability, or
other actual or perceived categories of difference”. Note: this language is from the Academic
Senate Resolution - Commitment to the Social Justice Mission of Community Colleges, passed
1262016.
C. Admissions and Records/Financial Aid
Scholarships:
There is a link for Scholarships for Undocumented Students – Transfer – Sacramento
(www.scc.losrios.edu/...tips/scholarships-for-undocumented-students/), however, this link was not active.
Action: reactivate link
D. AB 540 (http://www.scc.losrios.edu/financialaid/california-dream-act-ab540/)
This site lets students know that financial aid is available to “DREAM Act” students attending
California community colleges and 4-year colleges. However, the DREAM Act should be the
California DREAM Act. The DREAM Act was a federal legislative bill that did not pass. Action: add
California to DREAM Act; add AB 2000 to AB 540 (AB 540/AB 2000). AB 2000 is an expansion of
AB540. It increases the scope of student eligibility for students who graduated early from a California
High School with the equivalent of three or more years of credits. If student graduates early, they
must have attended CA elementary or secondary schools for a cumulative total of 3 or more years.
The first entry in the AB 540 site is entitled California Dream Act (AB540). Although, the first
paragraph identifies the California DREAM Act as AB 130 and AB 131, the title suggests that the
DREAM Act is the same as AB 540 which is incorrect. A more appropriate heading would be “AB 540
eligible.” This site does a good job of describing AB 540 and qualifying criteria, however, AB 130 and
AB 131 (California DREAM Act) are not adequately described. Workshops are listed, however, there
are no workshops specifically for UndocuScholars. It would also be useful to note on this site that
Dreamers are not eligible to receive Competitive Cal Grants. Action: Create and post a list of specially
designed workshops for UndocuScholars; change DREAM Act to California DREAM Act, more fully
describe AB 130 and AB 131; either specify AB 540 eligible after DREAM Act or list both California
DREAM Act and AB 540/AB 2000; indicate UndocuScholars are not eligible to receive competitive Cal
Grants.
The general Admissions and Records page also lists how to enroll as a DREAM Act (AB 540) student
(http://www.scc.losrios.edu/admissionsrecords/). Change the DREAM Act to the California DREAM
Act. Action: list as AB 540/AB 2000 and the CA DREAM Act as two separate programs or add AB
540/AB 2000 eligible after California Dream Act as listed above (see Appendix F).
Residency Requirements (http://www.scc.losrios.edu/admissionsrecords/residency-requirements/):
Non-Resident student… “Under Assembly Bill 540, some non-resident students may be eligible for a
waiver of non-resident tuition fees. California non-residents who have graduated from a California
high school (or attained a California GED or equivalent) and attended a California high school for at
least three years may qualify for the AB540 non-resident tuition exemption.” Action: add
information about AB 2000.
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Questions and Answers for the California Dream Act and AB 540
(http://www.losrios.edu/studentservices/sssp/qna_california_dream_act_ab_540.pdf) only gives
information about AB 540. Action: add Information about the California Dream Act (AB 130 and
AB 131) as it is not included and add AB 2000 after AB 540. A comprehensive review of all
mentions of AB 540 on the website should be completed to change and/or edit language in order
to ensure accuracy.
E. Family Educational Rights and Privacy Act (FERPA)
The website has clear and comprehensive information for both students and faculty including access
to a free webinar. Student Services staff interviewed were committed to following guidelines and
training staff and student employees. Action: the campus should also ensure that all advisers,
including club advisers follow FERPA guidelines and policies. As a former club adviser, I was not
made aware of my FERPA responsibilities.
Regarding student rights, there is comprehensive information on students’ rights under FERPA on the
website. However, the two students interviewed were unaware of these rights. The campus might
want to review what information is needed in the Student Directory, and ensure that students know
they can inspect and review their own education records. The following information from the
website should be widely distributed to students as well as posted in critical areas and guidebooks
and student manuals, “Directory information is a student’s name, student identification number,
major field of study, participation in officially recognized activities and sports, weight and height of
members of athletic teams, dates of attendance, degrees and awards received, and most recent
previous public or private school attended by the student. A student has the right to withhold the
release of directory information. To do so, the student must complete a form, which is available
from the Office of Admissions and Records. However, placing a “No Release” on a student’s
records means that no one including friends, parents, prospective employers, honor societies or
any other group or individual will be able to obtain this information”
(http://www.losrios.edu/legal/ferpa.php).
F. Safety
DREAMers at SCC (http://www.scc.losrios.edu/dreamers/).
This site specifies that it is “primarily for students who themselves are immigrants, who are
members of immigrant families, or whose parents or other relatives or friends may be immigrants,
especially from Latin America.” Identifying one geographic area is limiting and not inclusive of the
UndocuScholar community at SCC. It is important for SCC as an institution to validate and recognize
the multi-racial, multi-ethnic nature of UndocuScholars and develop appropriate programs and
services to meet the needs of these diverse groups. Action: recognize that UndocuScholars are
diverse using a more inclusive statement, e.g., UndocuScholars come from many countries,
including countries outside Latin America.
This site lists many important “safe-haven” resolutions from the campus community, the District and
the Community College Chancellor’s Office as well as legal resources, including Know Your Rights.
The general search function for the website also enables students who are looking for resolutions to
type in “undocumented resolutions” and locate the information they are seeking without knowing
12

about this site. However, there is no information on who to contact at SCC regarding these issues.
This site is very important for UndocuScholars/DREAMers, however, the title, “DREAMers at SCC,”
and the short description, “Sacramento City College understands that students across campus have a
range of reactions to last month’s presidential election—excitement, frustration, uncertainty, and
fear” does not adequately list what is available on this site. Action: Rename or add a descriptive
subtitle that clarifies the information on this site. Beyond the description on this website and the
creation of sanctuary/safe haven resolutions, SCC should provide the tools and resources needed
to help guide UndocuScholars and their families as well as all employees if ICE were to come onto
campus. This information should be detailed in a formal campus policy guideline statement. On a
policy level that means taking concrete steps to protect the privacy and civil rights of the
undocumented members of the SCC community by directing its police department NOT to
undertake joint efforts with any government agencies to enforce federal immigration laws.
Jurisdiction over enforcement of federal immigration laws is the responsibility of the federal
government and does not rest with the colleges. These policies/procedures should state that any
request to enforce immigration laws on college campuses should be scrutinized by an appropriate
official and/or legal counsel who can ensure there is a valid warrant and that campus police
officers will not contact, detain, question, or arrest individuals solely based on suspected
undocumented status. All employees should be regularly trained and updated on these
policies/procedures. Appendix G provides a guidance statement from the University of California
that could be used by the Los Rios Community College District as a model in its creation of a similar
FAQ.
G. Counselors and Programs Serving UndocuScholars
In the video “Reflections on the safety of undocumented students,” Dean Coleman explains there
are three counselors who serve UndocuScholars, Irma Rodriguez, Sandra Guzman, and Mauricio
Gonzalez. He also refers Undocuscholars to EOPS, Puente, RISE, and CalWORKs. The Counselor
page does not specify counselors working in this area, therefore, it would be very difficult to locate
Counselors working in this area without asking someone or having viewed the video.
UndocuScholars are often hesitant to ask questions of staff as they are reluctant to identify
themselves as undocumented. In addition, Dean Coleman also referred UndocuScholars to EOPS,
Puente, RISE, and CalWORKs in the video listed above. These four programs do not specify that they
serve UndocuScholars on the web pages dedicated to their specific areas. Action: Develop a
Resource page listing specific services and programs for UndocuScholars. This page should identify
people, such as but not limited to, crisis counselors, faculty allies, student service personnel
working with UndocuScholars; and programs such as mentoring programs,
UndocuScholar Student Club, student support groups, and legal aid support specifically designed
for UndocuScholars.
H. UndocuScholar Student Club
There were no clubs listed for UndocuScholars on the website. I learned from Irma Rodriguez, a
former club adviser, that the club is currently defunct but that she has two students interested in
reviving the club with her. These clubs provide critical spaces for UndocuScholars to network, build
leadership skills, and act as peer mentors for each other. Students often engage in civic and political
activities critical to creating policies and ideas that will enhance their ability to succeed and persist in
these clubs. They can also serve as a catalyst for engaging and recruiting faculty, staff, and
13

administrators as allies. Many UndocuScholars have come out of the shadows and have humanized
the face of what it means to be undocumented because of the safe space these clubs provide.
Action: Student Services should proactively work to resurrect this club, including the possibility of
providing release time for faculty and/or staff to serve as advisers given the critical support these
clubs provide to UndocuScholars.
I.

INTERVIEWS WITH SCC FACULTY AND STAFF
1. In meetings with faculty and staff the following emerged as important issues for serving
the needs of UndocuScholars:
•

Resources for UndocuScholars

•
•

Legal resources
Scholarship resources

•

Naturalization clinics

•

Building agency and power for UndocuScholars

•

Providing leadership opportunities for UndocuScholars

•

Creating a campus culture of knowledge and sensitivity to the issues faced by
UndocuScholars and students with mixed family status by addressing their unique academic,
personal, and professional needs in a supportive and safe environment

•

Informing students about their rights

•

Connecting students to culturally competent and responsive mental/emotional health
services

•

Providing information/workshops on relevant institutional local, state, and federal policies
and legislation

•

Providing information/workshops on admissions and enrollment specially targeted to
UndocuScholars

•

Collaborating with local high schools and Alianza to organize conferences to support high
school DREAMers and their aspirations to attend college

•

Establishing mentoring programs to mentor UndocuScholars to help them navigate the
institution

•

Providing UndocuAlly training – training faculty and staff on the laws and regulations
affecting UndocuScholars, demographic data, barriers, and personal narratives of
UndocuScholars. Certificates would be issued to those completing the program to establish
a network of easily visible allies. These certificates can be posted on office doors, centers,
program offices, etc.

•

Providing regular policy briefings/alerts with campus and community leaders with up-todate
information on local, state, and federal policies

•

Offering UndocuScholar college success workshops several times throughout each semester

•

Offering trainings with parents on how to navigate college at the beginning of each semester
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•

Initiating student sponsored summits in critical issues impacting UndocuScholars and their
families

•

Investigating space opportunites for the location of a Center with paid staff dedicated to this
operation.

2. Lack of understanding and Knowledge about UndocuScholars
A few faculty interviewed noted that they had heard and/or seen comments such as “if I find out a
student is undocumented, I will call ICE,” and “if ICE comes into my classroom, I will let them do
whatever they want.” Most of the faculty interviewed saw a need to raise consciousness among
colleagues and recognized that, as in the broader national environment, anti-immigrant sentiment
exists in the faculty and staff. The political contentiousness around these issues was a concern of
the faculty interviewed. They recommended professional development activities and workshops on
how to navigate difficult discourses and the development of social justice centers.
3. Center/Institute for Social Justice and Transformation
Six faculty interviewed recommended the development of a Center/Institute for Social Justice and
Transformation stating that its main purpose would be to advance equity and excellence through a
lens of socially-just and educationally-sound practices. The name was offered as a beginning starting
point only. The Center would:
a. Facilitate scholar activism;
b. Develop an integrated program of curriculum, outreach and service focused on
social justice issues;
c. Engage in collaborative projects with community partners;
d. Support opportunities for faculty, staff, and students to engage in civic engagement,
service learning, and community based research;
e. Provide curricular models for teaching from an intersectional perspective; and
f.

Develop conferences open to other colleges and universities, community
organizations, and the public.

4. Specialized Professional Development/Staff Training in Support of the Center/Institute for
Social Justice and Transformation or as a separate focus.
While brainstorming on the creation of a Center, the development of specialized training was
discussed. This training would involve faculty systematically and intentionally examining biases to
continuously improve and understand personal biases, as well as assumptions and prejudices. The
multi-week training could also help to identify and develop SCC educational leaders committed to
and effective in identifying conditions of social injustice that are experienced by underrepresented
and marginalized communities including but not limited to:
a. UndocuScholars (2 weeks)
b. LGBTQ (2 weeks)
c. White Allies (2 weeks)
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d. African American (2 weeks)
e. Asian/Pacific Islanders (2 weeks)
f.

Native Americans (2 weeks)

Note: faculty would receive 1 unit/pay increase as an incentive. Staff could receive training in an
off-campus location as an incentive to attend. The training would be continuous and segmented
(e.g., two workshops per semester).
5. Intersectionality
Several faculty talked about the need to examine the complex identities of UndocuScholars in faculty
development/staff training programs to better understand how immigrations status combined with
other identity influences (including race, ethnicity, gender, gender identity and sexuality) results in
multiple forms of oppression and requires complex strategies in the development of curricular
programs to teach and advance knowledge about these issues.
6. Overall, assessment from faculty and staff interviewed
The faculty and staff I interviewed for this project, identified by Dean Springer, can be called
“institutional agents” committed to creating positive and supportive environments for
UndocuScholars. They came from student affairs, EOPS, RISE, financial aid, counseling, the library,
and several faculty disciplines (math, psychology, sociology, English). They were clearly
UndocuAllies, although not formally identified as such as there is not a program in place to train and identify
Allies. They noted that they were operating in a college setting where the institutionalized support for
UndocuScholars is uneven and not clearly defined institutionally. Action: Every semester: 1) offer UndocuAlly
training and give participants completing the program certificates that they can post in their work
areas/units; 2) Institute discipline specific UndocuScholar training for staff and faculty working in areas such
as financial aid, admissions, and outreach departments, where they can share experiences and knowledge;
be up to date on state and federal policies; and know the issues and barriers facing UndocuScholars; 3) Offer
specialized training on the issues facing UndocuScholars through the Faculty/Staff Resource Center; 4)
Develop a campus-wide taskforce to build momentum and policies that will provide holistic support services
to
UndocuScholars; and 5) Designate specific staff in Counseling, Financial Aid, Admissions, Outreach,
Tutoring, Student Leadership and Development, and Career placement with the responsibility to
work with UndocuScholars as part of their job duties. When staff vacate these positions, assure
responsibilities are continued with the new successors.
7. Mariposa Project (Irma Rodriguez) (Appendix C)
The draft “Equity Innovation Concept and Action Plan (EICAP)” created by Irma Rodriguez (EOPS
Coordinator and UndocuScholar club adviser) was excellent. This action plan also recommends
beginning discussions and planning for the feasibility of an UNDOCUCenter, a critical need for the
campus. This plan, when institutionalized, will generate information about innovative and effective
programs and practices that can reasonably be put place. However, this document did not address
designating permanent positions, full or part-time, to provide ongoing support in counseling,
financial aid, and admissions to UndocuScholars. Permanent funding for positions would help
sustain substantive programming and practices. Action: incorporate this project into a
campuswide taskforce on developing holistic and long-term sustainable support services with
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resources for staff to assist UndocuScholars, including delineating this responsibility in their job
descriptions.
VI.

INSTITUTIONAL ASSESSMENT: RESEARCH, EDUCATE, AND NEGOTIATE INNOVATIVE
SOLUTIONS TO THE BARRIERS AND CHALLENGES FACED BY UNDOCUSCHOLARS.

During these times, when DACA is in danger of being dismantled, it is critical that institutions of
higher education, especially community colleges, systematize long-term, sustainable support for
UndocuScholars. After reviewing online material from the web page and listening to faculty, it is
recommended that SCC conduct an intuitional assessment of its resources for UndocuScholars. This
process should begin with the development of a campus-wide UndocuScholars Taskforce, as
recommended above (V. F), to identify the strengths and limitations of services currently offered for
undocumented students and to assess opportunities across campus to engage and support
UndocuScholars, including counseling, legal support, library support, outreach, tutoring support,
financial aid and admissions support, and the campus referral network. The goal of the Taskforce
would be to ensure that UndocuScholars receive the support they need to successfully enroll,
persist, access institutional resources in a culturally responsive manner, and ultimately, to transfer
and/or graduate. Recommended Taskforce members are as follows: UndocuScholars, alumni
UndocuScholars, staff from key departments (e.g., admissions, financial aid, health services,
outreach student leadership), faculty, and administrators.
The Taskforce would start its work by identifying and systematically reviewing current levels of
institutional support throughout the entire campus. The University of California, Berkeley used an
innovative approach to identify the level of institutional support for UndocuScholar students
(programs, practices, procedures) by color coding these resources with green lights, yellow lights, or
red lights based on their level of accessibility for UndocuScholars. Green light supports do not
require the identification of immigration status. These services/programs are open to all students
regardless of immigration status. Yellow light programs do not identity immigration status as a
factor in the language of the program/practice/procedure; however, these programs need to be
further investigated to examine if citizenship is a requirement. Red light resources explicitly specify
that citizenship is required. Red light programs should be further examined to assess whether and
how they negatively impact UndocuScholar success and if there are ways to augment these
programs with green light elements. For example, a college could augment its federal work-study
monies with an analogous, locally-funded campus program open to all students, regardless of
citizenship status. Other examples are: 1) enable Hispanic Serving Institute (HSI) programs to have
dual programs, one with the federal HSI dollars, alongside a program offering the same services but
provided with state or local monies and therefore accessible to undocumented students; and 2)
allocate monies to fund loan and work-study programs for UndocuScholars who applied for financial
aid under the California Dream Act, are DACA students, or are UndocuScholars but have not yet
established residency in California. Shifting resources from red lights to green lights enables SCC to
provide more equitable opportunities for UndocuScholars. Notably, the California Student Aid
Commission is also considering Legislation that would create a work-study program for
undocumented students
(http://www.laccd.edu/Board/StandingCommittees/Documents/20162017StandingCommitteeAgen
das/20161207-Work-Study-for-Undocumented-Students.pdf).
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Moreover, when conducting an analysis of institutional supports/resources, SCC must examine all
elements of an application used to recruit students for a program. Does it ask for a social security
number, and if so, can a student who does not have a social security number use zeroes or leave it
blank? Does the application have a section that asks about citizenship and is citizenship required? If
yes, how can that program, if possible, be augmented with other dollars?
While conducting the institutional review, questions about how each program constrains and/or
enables decisions regarding UndocuScholars should be asked and documented by the reviewers. For
example, for the highly successful programs, identify what makes that program superior and
examine if those practices or similar ones could be replicated in other areas. Also, investigate what
programs and services identify UndocuScholars in their records, for how long this information is
kept, does it need to be collected, and how the confidentiality of these records is maintained.
Further areas of investigation and research include the following:
1) examine how the organizational culture and institutional environments at SCC influence the ways
in which decisions are made and carried out for UndocuScholars in the context of competing
institutional mandates, overlapping budgets, and complex levels of bureaucracy;
2) Examine how actions and/or assumptions may serve to enable or inhibit decisive decision making,
e.g., the need to create an Undocuscholar Resource Center versus the lack of space for this program.
Are there alternative locations, e.g., West Sacramento Center? Are there shared spaces available on
campus? What are the downsides to not having a Center? Should there be one Center for all four
campuses in the Los Rios District, and if so, which campus?
3)
Work with Planning, Research and Institutional Effectiveness (PRIE) researchers to identify
appropriate indicators on which to compare undocumented students to the broader SCC student
population (e.g., successful course completion, retention, persistence, milestones of student
success) and report this data regularly and widely. Similar work has been completed at LA
Community College: e.g., see
http://www.laccd.edu/Board/StandingCommittees/Documents/20162017StandingCommitteeMinut
es/Undocumented%20Students%20PowerPoint%20Presentation%20 BOARD.pdf;
4)
Review efforts and best practices at other institutions of higher education to see what can
be replicated at SCC including programs/services offered at Los Angeles Community College, Santa
Rosa Junior College, Modesto Junior College, City College of San Francisco and Mount San Antonio;
California State Universities with Dream Centers in Sacramento, Fullerton, Long Beach, Los Angeles,
Northridge, Fresno and San Bernardino; and Universities of California in Berkeley, Davis, Los Angeles,
Irvine, and San Diego. Chabot College has an informative booklet for UndocuScholars:
http://www.chabotcollege.edu/dreamers/wpcontent/uploads/sites/16/2016/05/StudentBookletfor-Dreamers.pdf and the City College of San
Francisco has a resource center entitled Voices of Immigrants Demonstrating Achievement (VIDA),
which is a resource center for friends, allies, and all students affected by issues of immigration or
citizenship status. Finally, the resources listed on the
California Community Colleges Chancellor’s Office website
(http://www.cccco.edu/ResourcesforUndocumentedStudents.aspx) are helpful;
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5)
Institutionalize successful UndocuScholar support programs at SCC with an ongoing
evaluation component and a sustained funding component to help mitigate the sense of
nonbelonging and outsider status felt by UndocuScholars in a timely and prioritized manner;
6)
Recognize that there has been a troubling spike in hate crimes, incidents and bullying on our
K-12 and colleges campuses nationwide in the aftermath of the 2016 election. Convene a taskforce
to explore what can be done to prevent and respond to incidents of hate crimes/hate incidents/hate
bias, including developing “Upstander Training” and disaggregating reports of bias by race, ethnicity,
national origin, religion, sexual orientation, gender, gender identity, and disability. Being silent
allows these incidents to occur under the false guise of free speech;
7)
Acknowledge that targeted interventions promoting UndocuScholar success are unlikely to
succeed without the establishment of meaningful and sustained relationships between all relevant
policy making stakeholders, including administrators, faculty, staff, and UndocuScholars.
Effectiveness will depend on bottom-up demand and ownership of services by all stakeholders; and
8)
Spend time and invest resources in understanding the local, state, and national political
context, and engage with knowledgeable community partners in creating successful, sustainable
policies.
Increasing the persistence, transfer, and graduation rates for the approximately 74,0007
UndocuScholars that sought affidavit waivers in California’s community colleges, CSUs and UCs is not
only a tremendous investment in the future of UndocuScholars, but also a powerful statement and
commitment by California’s public colleges and universities to create equal educational
opportunities for all students. In 2005-06, 18,000 undocumented college students were enrolled in
California community colleges alone.8 Data from the UndocuScholars report (UCLA, 2015), reported
that 42.4% of Undocuscholars attended two-year public colleges.9 Their survey sample included
909 self-identified participants from 34 states. Using the 74,000 estimates above (2016) and the
UCLA estimate, there are an estimated 31,000 Undocuscholars attending California’s community
colleges.
VII.

BUILDING AN UNDOCUCOMPETENT INSTITUTION

To deepen and extend existing support programs to support the success of UndocuScholars the
following best practices are listed as potential programs for SCC:

7

Gordon, L. Colleges expand services for undocumented students as legislation seeks more. EdSource, September 16, 2016.
Ted Hart, “Regents: Immigrants Qualify for In-State Tuition,” NBC4i, October 21, 2013, available at http://
www.nbc4i.com/story/22960519/regents-immigrantsqualify-for-in-state-tuition.
9
The UndocuScholars Project. The Institute for Immigration, Globalization, & Education University of California,
Los Angeles. In the Shadows of the Ivory Tower: Undocumented Undergraduates and the Liminal State of
Immigration Reform. http://www.undocuscholars.org/assets/undocuscholarsreport2015.pdf
8
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•

create an On-Campus UndocuScholars Communities Task Force bringing together
UndocuScholar students, alumni UndocuScholar students, and professional staff from key
departments (e.g., admissions, financial aid, health services), and faculty;

•

develop an AB 540/AB2000 Center with permanent, trained staff; a community space where
students can access professional academic counseling, mental health support, peer support,
opportunities to create learning communities, access tools and resources such as computer
stations and books, and a space to study between classes;

•

develop and institute safe-haven policies and procedures directing actions should ICE come on
campus with training for all employees;

•

bring legal experts and immigration activists and advocates to campuses, so that they can
provide legal counseling to undocumented students and students with undocumented family
members;
provide financial resources to help fund UndocuScholar legal needs;

•
•

condemn all hate speech hate crimes on and off campus and offer UpStander training. This
training provides individuals and groups with ways to respond to hateful rhetoric and actions
and provides tools and ideas for de-escalation and productive interventions;

•

prepare a brochure on UndocuScholar rights, including information on FERPA and information
on the length of time their undocumented status is kept for various different types of records,
where it is kept, and the type of access students have to these records. It in addition, provide
information on how they can opt out to not have information released;

•

design data systems to identify challenging points for UndocuScholars regarding access, tutoring,
course completion, basic skills completion, ESL completion, degree and certificate completion,
and transfer (see LA Community College);

•

institute regular evaluation of UndocuScholar progress and success;

•

provide local financial support outside of the Board of Governor (BOG) and California Student
Aid Commission (CSAC) scholarships to assist UndocuScholars with financial aid needs;

•
•

allocate local monies to fund loan and work-study programs from campus/district monies;
build broad partnerships with many different campus departments as well as local, state, and
national immigration organizations;

•

provide UndocuAlly training for faculty, staff, and administrators;

•

ensure that faculty and staff members know about the resources available to UndocuScholars,
as well as the limitations;

•

create a single resource web page site to inform students of all institutional policies regarding
UndocuScholars, e.g., legal information, scholarships, UndocuAllies, names academic counselors,
names of programs accepting and working with UndocuScholars (e.g., RISE, Puente, CalWORKs,
published institutional policies and resources for UndocuScholars; workshops, etc.;

•

develop appropriate fact sheets that are continuously updated and disseminated widely among
UndocuScholars (see Appendix G);

•

ensure web page accuracy on programs and legislation and consistency in the information
provided across various sites;
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•

provide a book lending program and an emergency loan assistance program for UndocuScholars
not served by EOPS and CalWORKs;

•

designate positions, full or partial, to provide ongoing support in counseling, financial aid, and
admissions to UndocuScholars specifically;

•

facilitate an UndocuPeer support program;

•

develop an UndocuScholar speaker series with an annual major lecture on immigration issues;

•

propose a Human Career Development (HCD) course for UndocuScholars students on
information and skills they can use to navigate their college experiences, find resources on
scholarships, apply for DACA, legal resources, etc.;

•

develop courses about the immigrant rights movement with an emphasis on undocumented
students in higher education

•

offer a wide variety of workshops specifically for UndocuScholar students (e.g., UndocuScholar
student financial aid strategies, UndocuScholar study abroad opportunities) each semester;

•

provide professional development lectures to deepen the awareness and understanding of the
intersectionalities of UndocuScholars;
appoint a tenured faculty member to serve as “Special Assistant to the President for Immigration
and International Affairs.”

•
•

convene support groups and clubs for UndocuScholars;

•

provide a forum for UndocuScholars, parents, and community members to share their migration
stories;

•

host an UndocuScholars Week. Each day, highlight an issue faced by UndocuScholars and
celebrate an accomplishment of the UndocuScholar and immigrant communities;

•

promote the ability of UndocuScholar students to mobilize in partnership with their allies in
government, education, health, and business sectors to expand current qualification restrictions
and continue working for effective pathways toward both permanent residency and citizenship.

Although there was hesitation by some of the interviewees at SCC to establish a Dream Resource
Center for various reasons, including fears that UndocuScholars would be easily recognizable and
therefore more at risk and concerns about a lack of available space, colleges and universities with
Centers have argued they create a vital “second home” for DREAMers/UndocuScholars. These
Centers provide academic, psychological and legal services and, most importantly, provide a space
for students to discuss their fears and uncertainties about their future in a confidential space. In
these Centers, students are no longer isolated, they bond, and learn how, as stigmatized and
marginalized groups, to exert their rights in harsh and exclusionary environments. One of the first
steps in building an UndocuCompetent Institution is to create and sustain a DREAM Resource
Center. These Centers make a positive difference in the lives of UndocuScholars. It is incumbent
upon SCC policymakers to review why it has not provided such a space heretofore and the
downsides of not establishing a Center. SCC policymakers should explore how they have developed
and implemented policies to advance the well-being of UndocuScholars and how these policies
connect to the institution’s mission and values statements to provide equal educational
opportunities for all students, regardless of immigration status.
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VIII.

CONCLUSION

The needs of UndocuScholars in higher education have a long history of underfunding on all levels:
federal, state, and local. However, this underinvestment in UndocuScholar needs can be overcome
through a commitment to providing equal educational rights to all students, regardless of
immigration status. Plyler v. Doe, the U.S. Supreme Court decision, gave undocumented students
the right to a K-12 education based on the equal protection clause of the 14th amendment. In that
decision, the court noted: “The deprivation [p203] of public education is not like the deprivation of
some other governmental benefit. Public education has a pivotal role in maintaining the fabric of our
society and in sustaining our political and cultural heritage; the deprivation of education takes an
inestimable toll on the social, economic, intellectual, and psychological wellbeing of the individual,
and poses an obstacle to individual achievement. ”10 SCC, with its commitment to serving a diverse
population and providing educational opportunities to all students regardless of immigration status,
too can provide the same equal educational guarantees to its UndocuScholars as did Plyler v. Doe. It
should not take a Supreme Court decision for SCC to act. Education transforms peoples’ lives.
Sacramento City College, in acknowledging that education for all, regardless of immigration status, is
a civil rights issue can institute policies and resources that help it live up to its mission and values
statements. As stated in the forward, the time to act is now!

10

Plyler v. Doe. Legal Information Institute (LII). https://www.law.cornell.edu/supremecourt/text/457/202

22

APPENDICES
Appendix A - The Dream Act of 2017
https://www.durbin.senate.gov/imo/media/doc/Dream%20Act%20of%202017%20section%20b
y%20section.pdf
Sec. 1. Short Title
Provides the short title of the bill: Dream Act of 2017.
Sec. 2. Definitions
Defines the following terms: DACA, Disability, Early Childhood Education Program,
Elementary School, High School, Secondary School, Immigration Laws, Institution of Higher
Education, Permanent Resident Status on a Conditional Basis, Poverty Line, Secretary,
Uniformed Services.
Sec. 3. Permanent Resident Status on a Conditional Basis For Certain Long-Term Residents Who
Entered the United States as Children.
The Secretary shall cancel removal and grant lawful permanent resident status on a conditional
basis to a person who is inadmissible or deportable from the United States or is in temporary
protected status who:

o has been continuously physically present in the U.S. for 4 years preceding the date
of the enactment;

o was 17 years old or younger on the initial date of entry into the U.S.; is not
inadmissible on the following grounds: criminal, security and terrorism, smuggling,
student visa abuse, ineligibility for citizenship, polygamy, international child
abduction, or unlawful voting;
o has not participated in persecution; o has not been convicted of: any federal or
state offense punishable by a term of imprisonment of more than 1 year (other than
a state offense for which an essential element is the person’s immigration status),
or 3 or more federal or state offenses (other than state offenses for which an
essential element is the alien’s immigration status) for which the person was
convicted on different dates and imprisoned for an aggregate of 90 days or more;
and

o has been admitted to an institution of higher education, or has graduated from high
school or obtained a GED or a high school equivalency diploma, or is enrolled in
secondary school or in an education program assisting students in obtaining a high
school diploma or in passing a GED or equivalent exam.

•

The Secretary may waive select inadmissibility bars for humanitarian purposes, family unity,
or if the waiver is otherwise in the public interest.

•

The Secretary shall evaluate expunged convictions on a case-by-case basis according to the
nature and severity of the offense.
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•

The Secretary shall cancel removal and grant conditional permanent resident status to any
person who was granted DACA unless the person has since engaged in conduct that would
make him or her ineligible for DACA.

•

The Secretary may require a person applying for conditional permanent resident status to
pay a reasonable fee commensurate with the cost of processing the application. A fee
exemption may be available based on specified need-based criteria.

•

A person must submit biometric and biographic data before the Secretary can grant the
person conditional permanent resident status. An alternative procedure will be provided
for individuals unable to provide such data because of a physical impairment.

•

Utilizing biometric, biographic, and other appropriate data, the Secretary shall complete
security and law enforcement background checks of a person applying for conditional
permanent resident status and determine whether there is any criminal, national security,
or other factor that would render the person ineligible before granting such status.

•

A person applying for conditional permanent resident status shall undergo a medical
examination.

•

A person applying for conditional permanent resident status who is subject to Selective
Service registration shall establish that the person has registered.

•

Continuous physical presence for a person who applies for conditional permanent resident
status does not terminate upon service of a notice to appear.

•

Excluding travel authorized by the Secretary, within the preceding 4 years a person cannot
have departed the U.S. for any period of more than 90 days or for any periods in the
aggregate exceeding 180 days.

•

The Secretary or the Attorney General may not remove a person who appears prima facie
eligible for cancellation of removal and conditional permanent residence.

•

The Secretary shall provide a reasonable opportunity to apply for relief to a person subject
to removal who requests such an opportunity or who appears prima facie eligible.

24

•
For children enrolled in school who are at least 5 years old and who would be eligible for
relief under the Act, removal shall be stayed. The stay can be lifted if the person ceases to
meet eligibility requirements.

•

There is no numerical limitation on the number of people who may be granted
permanent resident status on a conditional basis under the Act.

Sec. 4. Terms of Permanent Resident Status on a Conditional Basis.
Conditional permanent resident status is valid for 8 years.

•

The Secretary may terminate a person’s conditional permanent resident status if
the Secretary determines that the person ceases to meet the inadmissibility,
criminal conviction, and persecution criteria specified in Section 3.

•

A person whose conditional permanent resident status is terminated shall return
to the immigration status the person held previously.

Sec. 5. Removal of Conditional Basis of Permanent Resident Status.
The Secretary shall remove the conditional basis of a person’s permanent resident status if the
person:

o satisfies the inadmissibility, criminal conviction, and persecution criteria specified in
Section 3; o has not abandoned the person’s residence in the U.S.; o has acquired a
degree from a U.S. institution of higher education or completed at least two years in good
standing for a bachelor’s or higher degree program in the U.S.; or has completed at least
two years of military service, and if discharged, received an honorable discharge; or has
been employed for periods of time totaling at least three years and at least 75 percent of
the time that the person has had employment authorization.

•

Hardship exception: the Secretary shall remove the conditional basis of an
otherwise eligible person’s permanent resident status if the person
demonstrates compelling circumstances for the inability to complete the higher
education/military service/work requirement, and demonstrates that: the
person has a disability or is a full-time caregiver of a minor child; or the person’s
removal from the U.S. would cause extreme hardship to the person or the
person’s U.S. citizen or lawful permanent resident spouse, parent, or child.

•

The conditional basis of a person’s permanent resident status may not be
removed unless the person demonstrates the ability to read, write, and speak
English and demonstrates knowledge and understanding of the fundamentals of
the history, principles, and form of government of the U.S., unless the person is
unable to meet these requirements because of disability.

•

The Secretary may require a person applying for lawful permanent resident
status to pay a reasonable fee commensurate with the cost of processing the
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•
application. A fee exemption may be available based on specified need-based
criteria.

•

A person must submit biometric and biographic data before the Secretary can
remove the conditional basis of the person’s permanent resident status. An
alternative procedure will be provided for individuals unable to provide such
data because of a physical impairment.
Utilizing biometric, biographic, and other appropriate data, the Secretary shall complete
security and law enforcement background checks of a person applying to remove the
conditional basis of the person’s permanent resident status and the Secretary shall
determine whether there is any criminal, national security, or other factor that would
render the person ineligible for removal of such conditional basis.

•

For purposes of naturalization, a person granted conditional permanent resident
status shall be considered to have been admitted to the U.S. and present in the
U.S. as a personal lawfully admitted for permanent residence. A person cannot
apply for naturalization while in conditional permanent resident status.

Sec. 6. Documentation Requirements.
This section specifies documentation requirements for applicants to demonstrate eligibility
under the following categories, as applicable: o Documents Establishing Identity; o
Documents Establishing Continuous Physical Presence in the United States; o Documents
Establishing Initial Entry Into the United States; o Documents Establishing Admission to an
Institution of Higher Education; o Documents Establishing Receipt of a Degree From an
Institution of Higher Education; o Documents Establishing Receipt of High School Diploma,
General Educational Development Certificate, or a Recognized Equivalent; o Documents
Establishing Enrollment in an Educational Program; o Documents Establishing Exemption
From Application Fees; o Documents Establishing Qualification for Hardship Exemption; o
Documents Establishing Service in the Uniformed Services; o Documents Establishing
Employment.

•

The Secretary may prohibit or restrict the use of a document or class of documents if the
Secretary determines, after publication and an opportunity for public comment, that the
document or class of documents does not reliably establish identity or that permanent
resident status on a conditional basis is being obtained fraudulently to an unacceptable
degree.

Sec. 7. Rulemaking.
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•
Not later than 90 days after the date of the enactment, the Secretary shall publish
implementing regulations which shall allow eligible individuals to apply under Section 3 without
being placed in removal proceedings. The regulations shall be effective on an interim basis
upon publication but may be subject to change and revision after public notice and comment.

•

Not later than 180 days after the date of publication of the interim regulations, the
Secretary shall publish final implementing regulations.

Sec. 8. Confidentiality of Information.
Information provided in DACA applications or applications filed under this Act shall not be
disclosed or used the purpose of immigration enforcement.
Individuals who were granted DACA or who have been granted conditional permanent
resident status shall not be referred to ICE, CBP, or their designee. Information may be
shared with national security and law enforcement agencies for assistance in the
consideration of an application for conditional permanent resident status, to identify or
prevent fraud, for national security purposes, or for the investigation or prosecution of any
felony not related to immigration status.

•

A fine of up to $10,000 shall be imposed for knowingly using, publishing or permitting
information to be examined in violation of this section.

Sec. 9. Restoration of State Option to Determine Residency for Purposes of Higher
Education Benefits.
Repeals Section 505 of the Illegal Immigration Reform and Immigrant Responsibility Act of
1996, which penalizes states that grant in-state tuition to undocumented students on the
basis of residency.
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APPENDIX B - DEFINITIONS
A. Affidavit
A supporting document used to confer in-state tuition for undocumented students. It serves two
purposes: 1) to verify that the student meets the educational requirements and 2) to certify the
intent to establish legal residency once given the opportunity. An affidavit is used only in states that
offer in-state tuition rates to undocumented students.
B. Allies
Members of advantaged social groups who use social power to take a stand against social injustice
directed at targeted groups (Whites who speak out against racism, men who are anti-sexist). An ally
works to be an agent of social change rather than an agent of oppression, (Adams, Maurianne et al.
(1997) Teaching for Diversity and Social Justice: A Sourcebook. New York: Rutledge)
C. Anchor babies
A pejorative term referring to women who came to the US without legal immigration status and gave
birth to children in the U.S. Having a baby in the U.S. does little to help an undocumented person
remain in the U.S. Currently if a person has lived in the United States unlawfully for a period of more
than 180 days but less than one year, there is an automatic three-year bar on that person ever
reentering the United States. Also, for individuals who have lived in the United States without legal
status for a year or more, there is a 10-year ban on that person reentering the United States. Thus,
parents of so called “anchor babies” face long waits to enter the United States, much less obtain a
green card or visa or become a citizen. In recognizing the importance of language and meaning, as
of August 2015, the term alien no longer appears in the California labor code.
D. Asylee
A person from another country who arrives in the U.S. asking for protection because it is dangerous for
them to be in their home country.
E. Childhood Arrivals
Undocumented young people who came to the U.S. as children.
F. DACA (2012)
Short for Deferred Action for Childhood Arrivals. It is a special program started by President Obama in
2012. This initiative provides opportunities to undocumented youth and young adults who came to
the U.S. before age 16, lived in the U.S. continuously for at least five years, and graduated from a
high school or obtained a GED. DACA does not provide lawful status. Once granted, DACA is valid for
two (2) years and may be renewed. Individuals granted deferred action will also be eligible to
request employment authorization (EAD). DACA applicants go through extensive background checks,
and it is granted on a case-by-case basis. In general, an applicant must be at least 15 years of age at
the time they apply. If the applicant was 31 years of age or older as of June 15, 2012 they are not
eligible for DACA. Trump can end the DACA program at any time. DACA will not lead to a green card
or citizenship.
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G. DACA (2014) – Expanded DACA
President Obama, in November 2014, expanded DACA to allow individuals born prior to June 15,
1981 to apply for DACA. Under expanded DACA, individuals qualify if they have lived in the United
States since January 1, 2010 regardless of their current age. Another benefit of expanded DACA is
that the period of DACA and work authorization is increased from 2 years to 3 years. On June 23,
2016, the Supreme with a 4-4 decision effectively left in place the preliminary injunction that was
issued on February 16, 2015 by U.S. district court Judge Andrew Hanen, and affirmed by the Fifth
Circuit, blocking the federal government from implementing two initiatives announced by President
Obama in November 2014: the expansion of Deferred Action for Childhood Arrivals (DACA+) and
Deferred Action for Parents of Americans and Lawful Permanent Residents (DAPA).
H. DACAmented
A DACAmented person is one who has been granted Deferred Action for Childhood Arrivals.
I. DAPA (Deferred Action for Parent Accountability)
President Obama announced DAPA in November 2014 which temporarily defers deportation from the
U.S. for eligible undocumented parents of U.S. citizens or lawful permanent resident, granting them
access to renewable three-year work permits and Social Security numbers. On June 23, 2016, the
Supreme with a 4-4 decision effectively left in place the preliminary injunction that was issued on
February 16, 2015 by U.S. district court Judge Andrew Hanen, and affirmed by the Fifth Circuit,
blocking the federal government from implementing two initiatives announced by President Obama
in November 2014: the expansion of Deferred Action for Childhood Arrivals (DACA+) and Deferred
Action for Parents of Americans and Lawful Permanent Residents (DAPA).
J. DREAM Act
The Development Relief and Education for Alien Minors (DREAM) Act is a piece of legislation proposed
to provide a pathway to permanent residency and U.S. citizenship for qualified undocumented
immigrant students. The DREAM Act has been proposed several times in Congress since 2001, but has
not been approved.
K. Dreamers/UndocuScholars
Students who must navigate challenges to pursuing higher education beyond the traditional
admissions and financial aid processes because of their undocumented residency status. DREAMer
refers to students who are undocumented and are also part of the DREAM Act movement. DREAMer
is a term commonly used by students who connect with the DREAM Act movement, and sometimes
used to navigate away from the negative connotations given to terms such as undocumented,
immigrant, non-U.S. citizen and so forth.
L. Employment Authorization Document (EAD)
A special card from USCIS, also called a work permit, lets a person work in the U.S. Citizens. Note:
people with green cards do not need an Employment Authorization Document.
M. Generation 1.5
Refers to immigrants who were brought to the U.S as young children and identify as American. The
label comes from the groups’ special place as first-generation Americans who migrate to this country
during childhood and feel strong identification with the U.S., yet are native to another country.
29

N. Green card
A common way to refer to an “Alien” Registration Card, which is the document given to a person
who is a permanent resident of the U.S.
O. Guest Worker
A term used to define workers who go to a country to work in a specific job with or without legal
documentation
P. ICE - Immigration and Customs Enforcement (The government office that enforces laws about
who can be in the U.S. ICE removes or deports people who do not have permission to stay in the
U.S.
Q. Illegal immigrant/illegal alien
For immigration advocates/activists, the terms illegal, and alien are derogatory, dehumanizing and
disparaging. The term illegal creates the identity of being a criminal and alien denotes being not
human.
R. International Student
International Student: individuals from other countries than the United States who are not US citizens
or permanent residents. To study in the United States, a student must have an F-1 Visa, and meet
their own country’s requirements for studying abroad. Once here, students are required to adhere to
several rules regarding their registration status, living arrangements, work, and schedules.
S. Intersectionality
An approach largely advanced by women of color, arguing that classifications such as gender, race,
class, and others cannot be examined in isolation from one another; they interact and intersect in
individuals’ lives, in society, in social systems, and are mutually constitutive. Exposing [one’s] multiple
identities can help clarify they ways in which a person can simultaneously experience privilege and
oppression. For example, a Black woman in America does not experience gender inequalities in the
same way as a white woman, nor racial oppression identical to that experienced by a Black man. Each
race and gender intersection produces a qualitatively distinct life.
(https://www.pcc.edu/about/equity-inclusion/definitions.html)
T. ITIN - Individual Tax Identification Number
A U.S. tax processing number, issued by the Internal Revenue Service to individuals who are required
to have a taxpayer identification number but who do not have, and are not eligible to obtain, a social
security number.
T. Legal Permanent Resident (LPR)
An individual who has a green card. They can stay and work in the U.S. if they want if they obey all the
rules. They can also apply for U.S. citizenship when they qualify. Green card holders have almost all
the same rights as U.S. citizens.
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U. Microaggression
Commonplace daily verbal, behavioral, or environmental indignities, whether intentional or
unintentional, that communicate hostile, derogatory racial slights. These messages may be sent
verbally ("You speak good English."), nonverbally (clutching one's purse more tightly) or
environmentally (symbols like the confederate flag or using American Indian mascots). Such
communications are usually outside the level of conscious awareness of perpetrators.
(https://www.pcc.edu/about/equity-inclusion/definitions.html)
V.

Mixed status families
Families with at least one undocumented family member and at least one member who is a U.S.
citizen

W. Non-Immigrant Status
Issued to the citizens of other countries coming to the U.S. temporarily. Some of the
nonimmigrant categories are students, tourists, treaty investors, foreign government officials, etc.
X.

Predocumented
Term used by University of California, Berkeley activists to describe undocumented students. Their
status is referenced as “fluid.”

Y.

Sanctuary/Safe Haven Campuses
Educational institutions that have adopted policies to protect undocumented/UndocuScholars

Z.

Temporary Protected Status (TPS)
A program for people from certain countries with very serious problems, like war or natural
disasters. People with TPS can get a work permit and can stay in the U.S. temporarily. TPS is not
a path to a green card or citizenship.

AA. Unaccompanied minors
Undocumented children (under 18) who enter the U.S. without a guardian. Many came in an
effort to escape violence in their countries of origin.
BB. Unauthorized
This term is used to highlight the fact that all peoples have documents (i.e. birth certificate, a form
of identification card, and so forth), but that they are residing in the U.S. without legal
authorization, thus unauthorized.
CC. UndocuAlly
UndocuAlly is a term used to identify campus allies for undocumented students.
DD. UndocuCompetence
An institutional capacity framework, to assess how well colleges are serving UndocuScholars to
advance equity and excellence through a lens of socially-just and educationally-sound practices.
EE. Undocumented or unauthorized immigrants:
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The term undocumented or unauthorized immigrant refers to people residing in the U.S.
without legal immigration status. It includes persons who entered the U.S. without immigration
clearance and those who entered with a legal visa that is no longer valid.
FF. USCIS
Short for the U.S. Citizenship and Immigration Services. It is the office that processes
immigration applications and visas.
GG. T-Visa
T Nonimmigrant Status (T visa) is a set aside for individuals who are or have been victims of human
trafficking. It protects victims of human trafficking and allows victims to remain in the United States
to assist in an investigation or prosecution of human trafficking.
HH. U-Visa
An immigration benefit that can be sought by victims of certain crimes who are currently assisting
or have previously assisted law enforcement in the investigation or prosecution of a crime, or
who are likely to be helpful in the investigation or prosecution of criminal activity.

Note: Many of the definitions are from https://www.immi.org/Info/LearningCenter , Portland Community
College (https://www.pcc.edu/resources/illumination/documents/us-immigration.pdf), and the Undocupeers
Toolkit
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APPENDIX C: MARIPOSA DRAFT REPORT BY IRMA RODRIGUEZ
Sacramento City College – Equity Innovation Concept and Action Plan (EICAP)
Questionnaire
Describe your Equity Innovation Concept and Action Plan (EICAP): (Attach additional page if needed)

Title: Mariposa Project (DRAFT)
Program Mission: To engage, support, and nurture the individual, community, and educational
aspirations of undocumented students from point of entry to successful completion. The goal is to
move this community from out of the shadows to full participation in our campus activities and
community through institutional support and visible investment in their success.
Efforts that meet Student Equity disparity include:
1. increasing the enrollment of targeted communities
2. basic skills completion
3. course completion
4. increase certificate and degree attainment
5. increase “transfer readiness” – NOTE: student can be transfer ready but external factors may
impede this community’s actual ability to transfer to 4 year universities due to various reasons
especially insufficient financial resources.
Additional efforts will focus on:
1. increasing parental awareness and involvement in the educational experience and higher
education
2. raising exposure and awareness of this community to our college community inclusive of
discussing the diversity of cultures that fall within this group, their resilience, their
contributions, gifts, and their challenges
3. developing, organizing, and facilitating workshops and trainings for college community
regarding the importance of creating safe zones on campus
4. developing, organizing and facilitating workshops and trainings for college community
members who want to be identified as DREAMer Allies
5. creating, identifying, and/or adopting an existing DREAMer universal symbol that will be
publicized and visible for our DREAMers on campus
6. increasing the awareness and access to financial resources available to undocumented
students – scholarships, private funding, California State aid, etc.
7. collaborating and coordinating efforts with EOPS, PUENTE, RISE, and other DREAMer
supporters on campus
8. identifying “non-traditional descriptive” indicators that highlight and honor the success that is
unique to DREAMers for data collection
9. working with college units to develop protocols for information sharing that secures the safety
of DREAMers but allows processes for information dissemination that would be helpful to
them.
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10. working closely with Financial Aid to offer hands on experiential workshops that are tailored
specifically for undocumented students.

11. coordinating and collaborating with Transfer Center, RISE and PUENTE to offer college visits
and tours to this community with increased awareness and knowledge of travel issues and
sensitivity – SAFTEY FIRST.
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Target Group:
All undocumented students also identified as DREAMers, AB 540, DACA
Other Project Activities to be Developed/Incorporated
1. establish a strong working relationship with existing community organizations that support
DREAMers such as Alianza to establish seamless support for undocumented students and their
families – community and a college united front
2. create and/or increase High School collaboration and outreach to specifically target
undocumented students in order to establish a clear and accessible pipeline to higher
education
3. sponsor Middle School, High School, and College joint conferences for early exposure to higher
education
4. facilitate SCC financial aid workshops at the feeder high schools in multiple languages to
increase awareness of financial resources available to our undocumented students and their
families beginning s
5. develop a tightly coordinated effort with existing programs in the K-12 school system serving
undocumented students with our Mariposa Project
6. offer opportunities for DREAMers to attend local and statewide conferences and events that
will empower and support their educational success by paying all expenses to attend
7. identify and collaborate with 4-year universities that are “friendly” and support undocumented
students
8. begin discussions and planning for the feasibility of an “UNDOCUCenter” for our students
Requirements For Funding:
□ Address the target populations and success indicators of the Student Equity Plan (See Equity
Disparity section below)
□ Be based on the disproportionate impact study, goals, and activities described in the college
Student Equity Plan
Types of Program/Service (Examples of Eligible Expenditures and Activities):
□ Outreach to underrepresented student groups and communities
□ Developing culturally responsive course content and pedagogical practices; new course and
program design; and course completion strategies that apply an equity lens to such tools as
examination of course completion data and voluntary peer observations
□ Student services and categorical programs that directly support improved outcomes on success
indicators for populations prioritized in the Student Equity Plan
□ Student equity related research and evaluation
□ Supporting student equity planning processes
□ Professional development on the effects of inequities; methods for detecting and researching
them; effective practices for improving outcomes
□ Adapting academic or career related programs and courses to improve student equity outcomes
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□ Providing embedded tutoring, counseling support for learning communities and other
instructional support services
□ Targeted publications and outreach materials

Equity Disparity (Specified in the Equity Plan) That This EICAP Addresses (Check All That Apply):
Access:
□ Males
□ Students with Disabilities
X Asian
□ Veterans
X Hispanic/Latino
□ Black/African American
Course Completion:
X Foster Youth (some may be FY)
□ Black/African American X
Hispanic/Latino

Basic Skills:
□ Black/African-American
X Hispanic/Latino
□ Students with Disabilities
X Hawaiian/Pacific Islander
Degree/Certificate:
□ Black/African American Transfer:
□ Students with Disabilities
□ Black/African American
□ Black/African American
X Hispanic/Latino

Each EICAP must address at least one indicator in its goals. Please tell us which indicator(s) your EICAP
seeks to address.
These are the five indicators with brief definitions: Indicators EICAP seeks to address are highlighted
yellow.
Access: The percentage of each population group that is enrolled compared to that group’s
representation in the adult population within the community served. This percentage is frequently
calculated as a participation rate.
Course Completion: The ratio of the number of credit courses that students, by population group,
complete compared to the number of courses in which students in that group are enrolled on the
census day of the
term

ESL and Basic Skills Completion: The percentage of credit students tracked for six years who first
enrolled in a course below transfer el
levin English, mathematics, and/or ESL and completed a
collegelevel course in the same discipline.
Degree and Certificate Completion: The ratio of the number of students by population group who
receive a degree or certificate to the number of students n that group with the same informed
i
counselor/advisor.
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matriculation goal as documented in the student educational plan developed with
a

The ratio of the number of students by population group who complete a minimum of
12
units and have attemp in that group who actually transfer after one or
ted a transfer level course in mathematics or English, to the number of
more (up to six) years.
students

Transfer:

How does your EICAP design address how your action can be "scaled up" or repeated by others at the
college?
Collaboration with multiple college units and programs will increase the identification and service to this
community. Partners include Admissions and Records, Financial Aid, PUENTE, RISE, and EOPS. Partners
will discuss how to identify and serve this community creating a continuum of support and safety.

How does your plan weave EICAP into the fabric of your department, division, and college? (Include in this
answer how your EICAP relates to core activities in the college’s current Student Equity Plan.)
The Mariposa Project serves to coordinate existing efforts in a strategic fashion in order create a continuum
for our diverse undocumented student community. The Mariposa Project integrates well with the core
activities of the current Student Equity Plan by addressing the needs of a community that is economically
disadvantaged.
How does your EICAP make use of existing data, as well as allow for the collection of new data, to inform
your concept and action plan?
We will rely on the Student Equity Research liaison from PRIE to assist us with establishing base lines in the
various areas to help us determine if our project is moving the needle. In addition to the “traditional”
quantitative measures, we will also collect data on qualitative areas from our enhanced interventions.

Have you included sharing the experience of your equity innovation with the rest of the college through
Professional Development opportunities? Please explain.
This would certainly be a goal to do so once the project gets off and running as the success of the project
will be dependent of college support inclusive of administration, faculty, and classified involvement.

If your EICAP impacts your department or division in any way (as most EICAPs should), make
sure to communicate with your departments and deans and ask your department chair and
dean to sign here to acknowledge they have read or discussed your EICAP with you. [Two
lines below for chair and dean signatures]
EICAP Leader(s)
Signature(s)

Date:
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Date:
Reviewed by Dean(s)
Signatures(s)

Date:
Date:

Reviewed by
Department Chair
Signature

Date:

[Insert Blue form] Equity Innovation Concept and Action Plan (EICAP)
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APPENDIX D: ED TRUST WEST DIGITAL TOOLKIT

DIGITAL TOOLKIT:
UNDOCUMENTED STUDENTS IN CALIFORNIA: WHAT YOU SHOULD KNOW

TWEETS
Did you know that 250k children in #CA schools are undocumented? Find out more via this fact sheet from
@edtrustwest http://bit.ly/2ovOBrZ
Are we doing all we can to supported undocumented students? New @edtrustwest resource has data & info:
http://bit.ly/2ovOBrZ
More than 1 out of every 10 K-12 students in #CA has a parent who's undocumented. Facts & resources:
http://bit.ly/2ovOBrZ
New resource from @edtrustwest looks at demographics & supports for undocumented students:
http://bit.ly/2ovOBrZ #DACA #DREAMers
Need a quick primer on data, terms, & policies re: undocumented students in #CA? New @edtrustwest
resource: http://bit.ly/2ovOBrZ
RESOURCE ALERT: @edtrustwest fact sheet & list of resources for supporting undocumented students.
http://bit.ly/2ovOBrZ #DACA #DREAMers

FACEBOOK POSTS
Californians who are undocumented immigrants hail from around the globe and make up 1 out of every
13 Californians. A new resource from Ed Trust–West looks at data on California’s undocumented students
and provides info on policies and challenges these students face. Check out the fact sheet and more
resources on how to support our students who are undocumented here: http://bit.ly/2ovOBrZ
Could your school board, school district, or community-based organization use a quick primer on
California’s undocumented students? Check out the new fact sheet and additional resources via The
Education Trust–West here: http://bit.ly/2ovOBrZ
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SHARABLE SOCIAL MEDIA IMAGES
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Appendix E: Scholarships:
https://unitedwedream.org/blog/scholarships-open-undocumented-students/
https://mydocumentedlife.org/2016/09/12/scholarships-open-to-undocumented-students/
https://finaid.umich.edu/undocumented-students/scholarship-opportunities-undocumented-students/
https://www.finaid.ucsb.edu/Media/Documents/ScholarshipsOpenToStudentsRegardlessOfImmigration
Status.pdf https://migrant.net/migrant/scholarships/
http://www.ohe.state.mn.us/pdf/ScholarshipsUndocumented.pdf
http://dreamers.uci.edu/scholarships/
http://scholarships.berkeley.edu/scholarships/type?field_citizenship_status_value%5B%5D=AB540
http://www.maldef.org/leadership/scholarships/index.html
https://www.scholarships.com/financial-aid/college-scholarships/scholarships-by-type/scholarshipsforundocumented-students/
http://www.finaid.org/otheraid/undocumented.phtml
https://mydocumentedlife.org/2016/09/12/scholarships-open-to-undocumented-students/
http://maldef.org http://www.usc.edu/chepa
http://nclr.org
Http://salef.org
Http://professionals.collegeboard.com/guidance/financial-aid/undocumented-students http://roybalallard.house.gov/Students/ http://www.latinocollegedollar.org
http://www.goldendoorscholars.org/
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Appendix F: AB 540/AB 2000/ AB 130 & AB 131 (model language)
WHAT IS AB540? https://www.calstatela.edu/ab540
On October 12, 2001, Governor Gray Davis signed into law Assembly Bill 540 authored by the late Assemblyman
Marco Antonio Firebaugh. The law added a new section to the California Education Code that created a new
exemption from the payment of nonresident tuition for certain nonresident students who have attended high school
in California and received a high school diploma or its equivalent. [Education Code section 68130.5]
•

Who qualifies?
You are an AB 540 student, and exempt from paying non-resident enrollment fees, if you meet all of the following
criteria:

•

Attended a California high school for at least three years;

•

Graduated from a California high school, got a GED or passed the California High School Proficiency Exam;

•

Are registered or enrolled at a California community college; AND

•

If required, complete an affidavit saying you have filed (or will file when you are eligible to do so) for legal
immigration status.
AB 540 students may be:

•

Students who are U.S. citizens, but who are not CA residents

•

Students who are undocumented
AB 540 students are not:

•

Students with a non-immigrant Visa status (U-Visa and victims of sex trafficking may be eligible for AB 540 status)

•

Students "home-schooled" by a parent who does not hold a CA teacher credential

•

Students living out-of-state and enrolling in a private California "internet high school"
*New AB540 Students
Before enrolling, in order to be considered AB540 and eligible for the CA Dream Act, students must complete, sign
and submit the California Nonresident Tuition Exemption Request to the Admissions Office. Official High School
transcripts must be attached to the request in order to determine eligibility.
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Please click here for deadlines and more information about residency determination at Cal State L.A.
Deadlines are strictly enforced. The web address is: www.calstatela.edu/admissions/resforms.php AB 2000
This is an expansion of AB540. It increases the scope of student eligibility for students who graduated early from a
California High School with the equivalent of three or more years of credits. If student graduates early, they must
have attended CA elementary or secondary schools for a cumulative total of 3 or more years.
CALIFORNIA DREAM ACT
•

What is the California Dream Act?
The California Dream Act allows eligible undocumented student to receive California State sponsored financial aid.
Authored by Assembly Member Gil Cedillo (Los Angeles), it became law in 2011 through the passage of two
Assembly Bills, AB 130 and AB 131.
AB 130 allows students who meet AB 540 criteria (California Education Code 68130.5(a)) to apply for and receive
non-state funded scholarships for public colleges and universities.
AB 131 allows students who meet AB 540 criteria to apply for and receive state-funded financial aid such as
institutional grants, community college fee waivers, Cal Grant and Chafee Grant.
Please click here to access the California Dream Act website from the California Student Aid commission. The
website is https://dream.csac.ca.gov/

•

Who qualifies?
The California Dream Act allows certain students who meet the requirements to apply for and receive state financial
aid at California public and private colleges and private scholarships administered by California public colleges.

•

Available Aid from the California Dream Act

o

Cal Grant o Chafee Grant o Middle Class Scholarship o
UC Grants o

State University Grants o

California Community College (CCC) BOG Fee Waiver
o
EOP/EOPS
o

Some University scholarships
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o

Some private scholarships administered by campuses
The application deadline for all Dreamer Cal Grants and most of the other aid listed above is March 2.
Dreamer Cal Grants include:

o

High School Entitlement Cal Grant A & B o CCC Transfer
Entitlement Cal Grant A & B o Cal Grant C
(Dreamers are not eligible to receive Competitive Cal Grants.)
Y ou must meet the application deadline and all applicable eligibility requirements to qualify for any financial aid
listed above.
Get help on your application at a C ash for College workshop in your area.
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Appendix G: Fact Sheet: An Overview of College-Bound undocumented
Students (http://www.e4fc.org/images/Fact_Sheet.pdf)

FACT SHEET
AN OVERVIEW OF COLLEGE-BOUND UNDOCUMENTED STUDENTS
The Definition of an Undocumented Student
An undocumented student is a foreign national who: (1) entered the United States without inspection or
with fraudulent documents; or (2) entered legally as a nonimmigrant but then violated the terms of his or
her status and remained in the United States without authorization (as defined by the National
Immigration Law Center).
Most college-bound undocumented students:

-

have lived in the United States most of their lives

-

have been brought to the United States by their parents at a young age -

have

learned English

-

have attended elementary, middle, and high school in the United States

-

have excelled academically in high school and want to pursue a college education

-

currently lack a way to become legal residents or citizens in the United States

The Undocumented Population*
11.2 million
2.1 million

1.1 million
65,000

Undocumented immigrants of all ages living in the United States
Undocumented students in the United States potentially eligible for most recently
proposed federal DREAM Act (S. 729 in the 111th Congress)
Undocumented children under the age of 18 living in the United States
Undocumented students who have lived in the United States for five or more years
graduating from high school each year

7,000 – 13,000 Undocumented students enrolled in college throughout the United States
California is the state with the largest number of undocumented immigrants (2.6 MM). They represent 25%
of all undocumented immigrants nationwide and 6.8% of the total CA population. About 553,000
undocumented students would be eligible for the most recently proposed DREAM Act in CA.
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*Sources for these statistics include the Migration Policy Institute, the Pew Hispanic Center, the Public Policy
Institute of California, and the Urban Institute.
Challenges that Undocumented Students Face in Pursuing a College Education

Financial Obstacles
The primary obstacle for a college-bound undocumented student is financial. Based on current
government policies, undocumented students cannot qualify for federal and most state-based financial
aid, including grants, work study jobs, or loan programs. The cost of full-time enrollment as a college
student ranges from $15,000 - $40,000 per year. Without financial aid, the costs of attending a college
can often be prohibitive for undocumented students and their families.
UPDATED 1/2012

In-State Tuition & Financial Aid
Only thirteen states have passed laws that allow undocumented students to qualify for in-state tuition at
the public colleges and universities in their state of residence: California, Connecticut, Illinois, Kansas,
Maryland, Nebraska, New Mexico, New York, Oklahoma, Rhode Island, Texas, Utah, and Washington,
and Wisconsin. To receive the in-state tuition discount, undocumented students must reside in state,
attend high school for a specified period (1-4 years) in state, and graduate or receive their GED in state.
In addition to allowing students to qualify for in-state tuition, California, Illinois, New Mexico, and Texas
provide undocumented students access to financial aid.
Arizona, Colorado, Georgia and Indiana have banned undocumented students from receiving instate tuition.
South Carolina was the first state to ban undocumented students outright from attending public colleges
and universities, followed by Alabama and Georgia.

Private Colleges and Universities
Almost all private colleges and universities classify undocumented students as international students
and consider their financial situation in determining admissions. In this process, undocumented
students compete with students from every country in the world for a handful of enrollment slots. For
these schools, an undocumented student’s ability to fund their entire four years of college is considered
in admissions decisions. The cost of attending a private college for four years ranges from $80,000 $200,000. Because of these policies, thousands of qualified and competitive undocumented students
are denied admission to private colleges every year.
Current Federal and State Legislation Affecting Undocumented Students

Federal Law
Plyler vs. Doe - In 1982, this Supreme Court ruling determined that a K-12 education is a fundamental and
protected right and will be provided to all children in the United States, regardless of citizenship or
residency status.
Family Educational and Privacy Act (FERPA) – This federal law protects the privacy of student records at
educational institutions, including elementary and secondary schools, colleges, and universities.
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California State Law
Passed in 2001, Assembly Bill 540 (AB 540) allows certain non-resident students who complete at least
three years of high school in California to receive reduced in-state tuition at public colleges and universities
(Cal State University, University of California, and CA Community Colleges). In 2009-2010, 40,076 students
qualified for AB 540.
Assembly Bills A30 and 131 (AB 130 and AB 131) packaged as the California Dream Act allow qualifying AB
540 students to access state and non-state resourced funds to finance their college/university
educations. Students will be able to access non-state funded scholarships directly through their colleges
in 2012 and state-funded financial aid in 2013.
Resources for Additional Information
Dream Act Portal

www.dreamact.info

DreamActivist

www.dreamactivist.org

Mexican American Legal Defense Education Fund

www.maldef.org

National Immigration Law Center

www.nilc.org

Pew Hispanic Center

www.pewhispanic.org

Public Policy Institute of California

www.ccpic.org

United We Dream

www.unitedwedream.org Urban Institute
www.urban.org

For more information about Educators for Fair Consideration, please visit us at www.E4FC.org.
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Appendix H: Frequently Asked Questions for University Employees About Possible
Federal Immigration Enforcement Actions on University Property (Potential policy
language for Los Rios to Replicate)
https://www.universityofcalifornia.edu/sites/default/files/frequently-asked-
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Appendix I: What Part of Immigration Don’t You Understand
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